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I. Introduction 
 

Language is used as a means of communication. It functions to express ideas, 

thoughts, opinions, and feelings. English is an international language that is spoken around 

the world. It also has an important role in many aspects of life, such as: in business, 

education, technology, tourism, and in the international relationship as an important means 

of global communication (Carretti et al., 2014). For this reason, English is taught in 

Indonesian schools, from elementary school to university or college, and even it is taught 

in kindergarten school (Gilakjani and Sabouri, 2016). However, the teaching-learning 

English still faces some problems since most of students are afraid of using English. They 

think that English is very difficult to study. We have to help them to solve the problem, so 

that the purpose of getting success in teaching learning English can be achieved (Kirbas, 

2017; Marley and Szabo, 2010). English as a language has four skills, namely: listening, 

reading, writing, and speaking. Among those skills, listening is the skill that is acquired 

and mastered first, and the other skills follow afterwards. Listening makes sense of what 

one heard in which that listening is a primary skill, because children learn listening skill
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Abstract 

Dictation is an ancient technique in teaching language 
becoming one of interesting ways to improve the students’ 
listening comprehension proposed by Davis and Involucres 
(1988). This study was aimed to solve the students’ listening 
comprehension achievement by using dictation techniques as a 
technique in teaching listening at SMP Al-falah Surabaya in 
the academic year 2019/2020. Classroom Action Research 
(CAR) was applied in this study in two cycles. In this 
classroom action research, the technique was divided into note 
taking and partial dictation/cloze dictation. The primary data 
about students listening achievement were gained from the 
listening test. Meanwhile, the supporting data were gathered 
from observation and documentation. The results on students’ 
activity showed the use of text dictation techniques could 
improve the eighth-grade students’ activity in listening. 
Furthermore, In the first cycle of the test’ result, the teaching 
listening activity was not so good as what was expected. On 
the average, the percentage of the students’ involvement in the 
process of teaching listening was only 45% in the first meeting 
and 50% in the second meeting. But, in the second cycle the 
percentage of students’ involvement in the process of teaching 
listening increased from 77% in the first meeting to 80% in the 
second meeting. This improvement happened because of some 
revision, they were; choosing the text with familiar story for 
the students, reading the text more clearly, turning up the 
volume, and using more gestures in teaching listening 
technique. 
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unconsciously and naturally before they learn the other skills. One of the skills that must be 

possessed in language activities is listening. Listening activities become the basis for 

interactive activities to improve student skills (Hogan et al., 2014; Hudson and Browder, 

2014). This means children learn to listen before they learn to talk. The development of 

listening skill has its beginning before the child enters schools. 

Listening is the skill to understand and identify what others saying. When we listen to 

something, we should comprehend the sound so that we will understand what we listen to, 

and it is usually called listening comprehension (Hayati and Mohmedi, 2011; Nan, 2018). 

According to Hogan et al. (2014), Listening skills are the basis for understanding the 

interaction process in absorbing the other person's message. This means that it is a complex 

active process in which the listener must discriminate between sounds, understand vocabulary 

and grammatical structures, and interpret stress and intonation. Listening is a hard skill that 

needs more attention than others (Abidin et al., 2011; Sadiku, 2015). Listening understanding 

is not top-down or bottom-up filtering, but an immersive, interpretive method where 

respondents use both past knowledge and linguistic sensitivity to serve as the means. 

(Vandergrift, 2019). It is implied listening needs a very hard concentration especially for 

young learners because they have a very short attention span. It cannot be denied that for 

example in a conversation, we sometimes cannot hear all the things that have been said. Once 

in a while, we just heard only the part of the conversation or not all because we cannot focus 

our mind on the things that the speaker said (Abidin et al., 2011). 

Corretti et al. (2012) argued there are several kinds of listening comprehension 

exercises, one of them is dictation. Dictation is an ancient technique the habit of dictating 

teachers is basically a long-standing habit that doesn't fit the current era (Hamada, 2016). It 

means dictation has been used since many years ago by the teacher in teaching language. This 

activity asks the student to listen to a paragraph and write the missing word. In addition, the 

mendekte activity refers to the text read by a teacher aloud, while the audience records what 

the teacher is reading. The habit of dictating is the result of a study to improve the audience's 

listening in language learning (Bozorgian, 2012). This habit of dictating turned out to 

improve students' ability to practice hearing, improve writing and spelling (Syakur et al., 

2020c; Yeung et al., 2011). 

 Based on the observation in SMP Al-falah Surabaya on 15thJanuary 2020, it was 

known SMP Al-Falah Surabaya uses curriculum 13 (K-13). Thus, the students are expected 

to use English as means communication oral or written. But, the use of English at this school 

was not optimal because the students did not get English from the elementary school. Based 

on interview, it was found that the students were interested in studying English, but they 

found difficulties in listening. The eighth-grade students’ listening score was low, the 

students made mistakes in answering the questions from the teacher, like inappropriate 

vocabulary, wrong spelling, could not catch the content of the text, and they also could not 

distinguish the pronunciation well. 

 To solve such problem faced by the students, it was necessary to conduct a Classroom 

Action Research (CAR) on the listening skill of student. Therefore, this research was done to 

improve the 8th listening skill of student by using dictation technique at SMP Al-Falah 

Surabaya in academic year 2019/2020. Based on the research was formulated the research 

problem: How is the implementation of dictation techniques to improve the students’ 

listening comprehension achievement and students’ active participation at SMP Al-falah 

Surabaya in the academic year 2019/2020? 
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II. Review of Literatures 
 

2.1 Dictation 

Dictation is an ancient technique in teaching language. It is one of the oldest techniques 

known for both teaching and testing of foreign languageThrough the use of the dictation 

method in various forms, it shows very clearly that dictation can be recognized as a general 

method providing a wide variety of different techniques, some of which are potentially useful 

and motivating as they are intended to stimulate productive interaction between students and 

provide opportunities for the use of different language. innovative. (Masalimova et al., 2016; 

Syakur et al., 2020c). In addition, dictation is comprehension practice and should, therefore, 

be read at normal speed with normal expression. It allows students to organize written 

structure, expression and language, which can also be correctly expressed, and is also a 

successful listening communication. According to Burns et al. (2018), dictation refers to a 

person reading some text aloud so that the listeners can write down what is being said 

(Aydoğan and Akbarov, 2014; Gilakjani and Ahmadi, 2011). Concerning to the definitions 

mentioned, dictation is known as a teaching devise and it is used as instrument for teacher to 

test their students’ language skill. Dictation also can prove an effective instructional device 

for foreign language listening (Burns and Siegel, 2018). 

 

2.2 The Technique of using Dictation in Teaching Listening 

Dictation is an instrument of teaching device. It is easy to use because it can be 

prepared in advanced and checked directly after the exercise. However, it will depend on the 

teacher herself to manage the class in using it. It is necessary for teachers to plan when they 

give their students a dictation (Burns and Siegel, 2018).  Burns et al. (2018) states that to test 

the students' ability to listen, a teacher must follow some rules that the phrases used by a 

teacher must be clear, the material presented must be clear (Fearrington et al., 2014). The 

sensitivity of a teacher is needed in the teaching process, the teacher for the first secondary 

class must provide material that is easy to understand and work on by students. in addition, a 

teacher understands the appropriate procedure in giving the process of the lecture to students. 

 

2.3 Listening Comprehension 

Listening is one of language skill that is very important. People need this skill in daily 

activity. They do this activity much more than the other skills such as: speaking, reading, and 

writing (Ramadhika, 2014; Sadiku, 2015). Most people assume that listening has the same 

meaning as hearing and this is one of the problems that the students face. Actually, there is 

the difference between listening and hearing. According to Sadiku (2015), listening is a 

process of hearing with comprehension an appreciation, while hearing is a process to perceive 

sounds, which is not followed by comprehension and appreciation.  Burns and Siegel, (2018) 

It also reported that 45% of the time adults spend in interactions is listening, 30% speaking, 

16% reading and 9% writing. Hearing particularly for academic and professional contexts is a 

highly refined ability that requires a student's attention to series of strategies to extract 

meaning from texts (Prasetyo et al., 2014). This means the students have to pay attention and 

understand the text given. The students have to understand the content of the text; they have 

to listen for general n specific information of the text. General information that involving 

listening for finding topic and listening for main ideas. While listening for finding specific 

information that involving listening for finding detailed information of the text (Lestari, 

2016; MELANLIOĞLU, 2013).  
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Hearing specifically for educational and occupational contexts is a highly refined 

ability that requires a students ’ attention to number of programs to extract meaning from 

texts (Jafari and Hashim, 2012; Kim, 2015). It means that listening comprehension is an 

interactive process and important for listener to keep it in mind. In teaching listening 

comprehension, the teacher should be clear about the teaching goal in teaching lesson for 

listening comprehension (McQuarrie and Abbott, 2013; Mustikanthi, 2014). The goal must be 

made explicit and explained to the students so that the learning process becomes meaningful 

to them. The second is the teacher should give direction to the students as to what they listen 

for. The third is the teacher should insist or active evident/overt students’ participation. In this 

case the students should provide some written/ physical response. In other words, it needs to 

be demonstrated by the students. 

 

2.4 The Purpose of Teaching Listening Comprehension 

In listening activity, the students listen for something for purpose. It means that 

students do not pay close attention to anything and everything: they react carefully to the 

task. Differentiates interpersonal communication and transformational communication 

purposes. Interpersonal communication use is culturally oriented, occurs specifically to meet 

the respondent's social needs; for example, quick conversation and normal conversation 

(MELANLIOĞLU, 2013; Syakur, 2020). Apart from interactional listening, transactional 

listening requires accurate interpretation of a message with no interaction with the speaker. 

Therefore, the purpose of this research concerned with transactional listening, as it is used 

primarily for communicating information, such as writing down a message or carrying out an 

instruction. From the purpose of listening, it may find it significantly reduces the burden of 

understanding, while listeners know also need listen to something quite basic, instead of 

trying to understand every word. (Marley and Szabo, 2010; Syakur et al., 2020a).  

 

2.5 The Use of Dictation to Improve the Students’ Listening Comprehension 

Dictation is a useful and legitimate literacy activity in the classroom at all levels. 

However, its usefulness is depending upon the way it is carried out in class. Dictation is 

fundamentally listening skill which means that students are required to listen to an unseen 

text and to write down the text. It encourages intensive listening, short-term memory work 

and meaningful practice in grammar and writing (Hayati and Mohmedi, 2011; Lestari, 2016; 

Masalimova et al., 2016). Students who do not understand the text cannot possibly write 

down the words, so listening comprehension is another important component. Additionally, 

when teachers give the students text dictation, it will improve their spelling, their vocabulary 

range, their listening abilities, their comprehension, and will have a direct effect on their 

performance. In addition, dictation was verified as an instructional tool in his experiment, he 

determines the students into three classes, and the participant throughout all three groups 

showed significant improvements in the understanding of foreign language.  He used clued 

dictation in his research. It means that he dictated the text and deleted some words. This 

experiment showed that dictation is successful in foreign language teaching (Bozorgian, 

2012; Kim, 2015).  
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III. Research Methods 
 

3.1 Research Design 

Analysis implies any lack of deliberate, systematic, patient research and investigation in 

some area of expertise to discover or establish facts and principles (Hudson and Browder, 

2014). In other words, it means that research is a scientific activity undertaken to test the truth 

of knowledge in order to find new findings. In research, design is used to refer to the 

researcher's strategy on how to proceed. This study's design was classroom action analysis. 

The researcher chose the classroom action research in conducting the study because the 

purpose of the classroom action research is to improve the current class condition or to 

increase the quality of any educational matters. The researcher as the English teacher at this 

school conducted this study in collaboration with the other English teachers at this school. 

This collaboration focused on discussing and carrying out some action to find an appropriate 

technique in teaching listening. In this situation, dictation strategies were chosen in this 

research and the English teacher as the predicted technique could increase students ' listening 

comprehension achievement. The action model was adopted from (Syakur et al., 2020b; 

Vandergrift, 2019). It began with planning of the action, application, monitoring by 

observation and evaluation, and ended with analysis and reflection. The design of this 

classroom action research is illustrated in the following diagram. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Model of Classroom Action Research 

(Source: Kemmis and McTaggart; in Hopkins, 1993) 

 

The research design was organized through the following procedures: 

1. Preliminary study 

    a. The researcher found out the fact about the condition of the students. 

    b. The researcher found out the problem to be solved relating to the students’ listening 

comprehension achievement through text dictation. 

2. Planning of the action 

The researcher and the English teacher designed the lesson plan, prepared the materials 

that were used in this research, and also designed the instruments of evaluation. 
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3. Application (action) 

The researcher applied the teaching listening comprehension through the text dictation. 

In this case, the researcher/the English teacher dictated a text to the students three times and 

asked the students to write it down. 

4. Observation 

The researcher was helped or assisted by the English teacher in observing the students 

during teaching learning process of listening comprehension through text dictation and take 

some necessary aspect related to the teaching learning process. After that, the students’ 

listening comprehension achievement was measured through listening test. 

5. Reflection  

In this phase, the researcher did some evaluation from the result of listening test to 

know whether the target could be achieved or not. If the target had been achieved, the action 

cycle should be stopped. But if it is not, it would be continued to the next cycle by revising 

some necessary aspects. 

Before giving the action, the researcher and the English teacher give the explanation 

about the procedure of teaching listening by using text dictation clearly, so that the action was 

conducted appropriately based on the procedure. However, due to the limited time, the action 

cycle is limited up to two cycles. 

 

3.2 Research Subject 

 In this action research, the research subjects were taken from SMP Al-falah Surabaya in 

the academic year 2019/2020. In this school, there are four classes and each class has about 

40 students. However, there was only one class that was chosen purposively, that was class 

VIII E, which consisted of 40 students. The researcher selected this class based on the 

researcher’s observation during listening activity that was conducted by the researcher as the 

English teacher at this school, which was found that less than 75% students’ listening score 

could not achieve the minimal score that is 75 based on SKM (Standard of minimum 

passing–grade or requirement). So, this class listening comprehension achievement was 

needed to be improved. 

 

3.3 Data Collection Method 

 Data collection methods applied in this action research were listening comprehension 

test and observation for collecting primary data. Meanwhile, interview, and documentation 

were used for collecting the supporting data. 

 

a. Listening Test 

 Weir (1993, p. 51) states there are two kinds of testing listening comprehension, they 

are: testing extensive listening skill and testing of intensive listening. Testing extensive 

listening skill can be divided into multiple choice questions, testing short answer questions, 

and information transfer techniques. Meanwhile, the testing of intensive listening is divided 

into dictation and listening recall. So, this research concerned with the testing of intensive 

listening, that is dictation. 

 The listening test was given to measure the students’ listening comprehension through 

text dictation. It consisted of a text, which was read by the researcher, and the material was 

familiar to the students. Based on the curriculum, the topics of the material are “Holiday” and 

“Teenage Life”. In each cycle, the researcher gave two kinds of dictation; they were 

cloze/partial dictation and note taking. The test was conducted after each cycle done. In every 
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cycle, the test consists of two kind of test. The test lasted for 90 minutes and there were 20 

items. Dealing with scoring, each correct answer of the test items was scored 5 points. So, the 

total score of the test item was 100 points. Then, the researcher conducted analysis and 

reflection to know whether student’ listening comprehension achievement could be improved 

by using dictation techniques. After conducting analysis and reflection, if it was known that 

the students did not achieve the target minimal score that is 64, some aspects need to be 

revised to improve the result of the research. One of the aspects was liked revising the lesson 

plan by finding the easier topic to make the students easier in answering the questions. That 

was why the second cycle would be conducted. After analyzing and reflecting the actions in 

cycle 2, if it concluded that the target score was achieved and it could be reached by 75% of 

the whole subjects of the research, the cycle would be stopped. 

 

b. Observation 

 Observation allows the researcher to take into account important contextual factors that 

may influence the interpretation and use of the result. In this case, the researcher noted the 

students’ activity during listening comprehension class through text dictation. The 

observation was focused on the students’ active and passive participation in the listening 

teaching process. Asking questions, answering questions, paying attention and being 

enthusiastic are indicators of the active students. Meanwhile, never asking question, never 

answering questions, never paying attention, and never being enthusiastic to the lesson are 

indicators of the passive students 

 

c. Documentation 

 Documentation was used in this action research to support the mean data. Documentary 

studies are held for the purpose to find the data in form of notes, transcripts, books, 

newspaper, magazines, etc. In this research the supporting data was taken from the school 

document dealing with the personnel of the school and the names of respondents, curriculum, 

and the school profile. 

 

3.4 Data Analysis Method 

 An important step in research was analyzing the data. The purpose of the data analysis 

is to interpret and analyze the data into meaningful information. The data analysis method 

applied in this research was descriptive statistics.The formula to analyze the students’ 

listening comprehension achievement test is as follows: 

 M = ∑x / N 

Notes: 

M: The mean score 

∑x: The total score of the students’ listening comprehension test 

N: The number of the students 

 

 The criteria of success in this research was to know the improvement that had been 

gained by the students concerning with the achievement of listening comprehension. The 

criteria were based on the SKM (Standard of minimum passing grade of requirement) score 

in listening comprehension test, which was at least 64 and should be reached by 75% of the 

whole subjects of the research. Besides, the action was considered successful if 75% of the 

subjects did at least three indicators of observation stated in checklist. 
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IV. Discussion 
 

4.1 Cycle One 

The researcher conducted the first cycle on April 9th 2020. There were two kinds of 

data gathered in this action. The first, data were collected by using observation that focused 

on the students’ participation in the process of teaching listening. Meanwhile, the second, 

data was focused on the students’ listening comprehension achievement after having the 

action of teaching listening through text dictation techniques. The data were collected by 

using listening test in each cycle. Observation was done by both the researcher and the 

English teacher, using checklist. It was done during the process of teaching listening. The 

observation was focused on the students’ activity. The indicators of the active students were: 

(1) Asking question, (2) Answering question, (3) Paying attention, and (4) Being enthusiastic 

on the lesson. The students were considered active when they fulfilled at least three 

indicators.  

The first listening test was conducted after the first cycle was done. Based on the result 

of observation and the listening test in cycle one, it could be said that the students’ listening 

comprehension achievement had not improved yet. According to the result of observation in 

cycle one, it was found that there were only 18 students or 45% of 40 students who were 

actively involved in the process of teaching listening in the first meeting. Meanwhile, there 

were 20 students or 50% of 40 students who were actively involved in the process of teaching 

listening in the second meeting. This means that the students’ involvement in the process of 

teaching listening in the cycle one had not fulfilled the requirement of this research which 

was 75%. In other words, most of the students were passive during the teaching learning 

process. The students still felt reluctant to answer and ask questions. 

Moreover, from the result of the average score of listening tests (M= 48.5), it could be 

said this score had not reached the standard requirement of the average score which was 64. 

This means that the first score was not successful yet, that were caused by most of the 

students could not hear the teacher’s voice, and that’s why the students could not catch the 

content of the text that was dictated by the teacher. Based on the result of observation and 

listening test in cycle one, it was concluded that the action of teaching listening through text 

dictation techniques was not successful yet. The teacher has already followed the procedure 

of teaching listening by using dictation, and also taught based on the lesson plan, but the 

result of observation in cycle one could not improve the students’ activity (Marley and Szabo, 

2010; Syakur et al., 2020b). The students were passive and the score did not meet the 

standard score, it was because the students could not hear the teacher’s voice clearly and they 

were not familiar with the text given by the teacher. That is why, further action was needed to 

solve the problem appeared in cycle one. The next cycle focused on: (1) Choose the text with 

familiar story for the students, (2) Reading the text more clearly, (3) Turning up the volume, 

and (4) Using more gestures. Besides that, the teacher used more gestures during dictating the 

text, and it was believed that it could make the action more effective. These actions were 

done in cycle two. It expected that the students would be more active in the process of 

teaching listening, so that they would be more motivated to improve their listening 

comprehension achievement. 
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4.2 Cycle Two 

The researcher conducted the second cycle on April 26th2020. The action was 

administered based on the result of the first cycle. In this action, there were two kinds of data 

collected. The first, the data were collected by using observation that focused on the students’ 

active and passive involvement in the process teaching listening. Then the second, the data 

focused on the students’ listening comprehension achievement. They were accumulated by 

conducting listening comprehension achievement test after having the action. Observation 

was done by both the researcher as the English teacher and the other English teacher at this 

school along with the process of teaching listening. The observers used checklist which 

focused on the students’ active and passive involvement in the listening teaching learning 

process. Based on the observation that was done in the first meeting, there were 31 students 

of 40 students or 77% were active (see Appendix 10). Besides, in the second meeting, there 

were 32 students of 40 students or 80 % active involved. On the average their participation 

was 75%, this means the students had reached the percentage requirement of the students’ 

active participation in the listening teaching learning process. It can be said that the students 

were more active in this action than in the action in cycle one. Some of them were able to 

answer the questions given. They were more enthusiastic during the teaching learning 

process. The students showed better understanding about the text after the teacher gave 

emphasis on some words and used more gestures. 

The listening test was given at the end of the class activity in cycle two. The students 

answered the questions on the answer sheet individually after having the action of teaching 

listening through text dictation techniques namely note taking and partial dictation. From the 

result, it could be seen that the result of listening test in cycle two was better than the result of 

listening test in the first cycle. The mean score of the students’ listening test (M = 69.9) in the 

second cycle was higher than that of the first cycle (M = 48.5). It means that the action of 

teaching listening through text dictation techniques in cycle two could improve the students’ 

listening comprehension achievement. 

Based on the result of observation and the listening test in cycle two, it could be said 

that the students had better improvement in the process of teaching and learning listening. 

Having known the result of observation in cycle two, it was found that there were 31 students 

of 40 students or 77% were active in the first meeting. Furthermore, there were 32 students or 

80% of 40 students were more actively involved in the process of teaching listening in the 

second. This means that the students’ involvement in the process of teaching listening in 

cycle two had fulfilled the requirement of this research that was 75%. In the result, the 

students had not felt reluctant anymore to raise questions and also answer the questions 

given. 

From the results of listening test in cycle two, it was also found that the mean score of 

the students’ listening comprehension test was higher than that of cycle one. It increases from 

48.5 in the first cycle to 69.9 in the second cycle. Derived from the results of observation and 

the listening test in the second cycle, it was concluded that the techniques of teaching 

listening through text dictation in cycle two gave positive result. The students did not get 

difficulties in comprehending the text. That is why the students were active and enthusiastic 

to join the teaching learning process. In other words, the action in cycle two had successfully 

improved the students’ listening comprehension achievement and the action was stopped. 

Mostly, in the first cycle, the students’ involvement in the process of teaching listening 

activity was not so good as what was expected. On the average, the percentage of the 

students’ involvement in the process of teaching listening was only 45% in the first meeting 
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and 50% in the second meeting. It could be said that the students were passively involved in 

the process of teaching listening. Most of the students were still reluctant to raise questions to 

the researcher and they worried to respond to the researcher’s questions. In addition, the 

students’ listening comprehension achievement after being given the actions by teaching 

listening through text dictation techniques was unsatisfactory yet. It was found that the mean 

score of students listening test was only 48.5.  

Concerning the objective of this research, the students’ listening comprehension 

achievement in the first cycle improved but not achieved the standard average score which 

was 64. Therefore, the action cycle was continued to the next cycle by revising some 

necessary aspects namely choosing the text with familiar story for the students, reading the 

text more clearly, turning up the volume, using more gestures, and in order to help the 

students achieve the target of the research. It was done because; according to Burns et al. 

(2018) dictation is an activity whereas listeners have to write down a word or passage that is 

read aloud, as a way of helping them learning a language. Moreover, it is argued listening is 

the ability to identify what others are saying, it is a receptive skill, and receptive skills give a 

way to productive skills. That is why, revising some necessary aspects namely choosing the 

text with familiar story for the students, reading the text more clearly, turning up the volume, 

and using more gestures tohelp the students achieve the targeted score of the research. 

After giving the actions in the second cycle, it was found that the students’ listening 

comprehension achievement improved significantly. The score of listening tests improved 

from 48.5 in the first cycle to 69.9 in the second cycle. This means that the students’ listening 

comprehension achievement had achieved the standard average score that was 64. Related to 

this case, the improvement of the students’ listening comprehension achievement in the 

second cycle was followed by improvement of their involvement in the process of teaching 

listening. The percentage of students’ involvement was 77% in the first meeting and 80% in 

the second meeting. In this case, the students did not feel reluctant or worried to respond the 

researcher’s questions and asked questions to the researcher because they can catch the 

content of the story that was dictated by the teacher. That is the effect of revising some 

necessary aspects namely choosing the text with familiar story for the students, reading the 

text more clearly, turning up the volume, and using more gestures. In conclusion, based on 

the result of this research, it could be said that the use of text dictation techniques could 

improve the eighth-grade students’ listening comprehension achievement at SMP Al-falah 

Surabaya in the academic year2019/2020.           

 

V. Conclusion 
 

Based on the results of listening test after the actions were given in two cycles, it could 

be concluded that the use of dictation techniques could improve the eighth-grade students’ 

listening comprehension achievement at SMP Al-falah Surabaya in the 2019-2020 academic 

year. The improvement could be seen from the students’ mean score of the test (M= 69.9) in 

the second cycle that was better or achieved the standard mean score requirement (64), 

compared with their mean score in the first cycle that was 48.5.This means that the target the 

students listening comprehension achievement was classified fair. The results of observation 

on students’ activity show that the use of text dictation techniques could improve the eight 

grade students’ activity in listening. In the first cycle, the teaching listening activity was not 

so good as what was expected. On the average, the percentage of the students’ involvement in 

the process of teaching listening was only 45% in the first meeting and 50% in the second 
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meeting. It could be said that the students were passively involved in the process of teaching 

listening in the first cycle. But, in the second cycle the percentage of students’ involvement in 

the process of teaching listening increased from 77% in the first meeting to 80% in the 

second meeting. In conclusion, the use of text dictation techniques could improve the eighth-

grade students’ activity in listening. 
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